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Personnel Services Center, is intended to alert the user to a body
of literature on a topic of current interest to counselors. It

identifies research reports that have been cited in the Educational
Resources Information Center's (ERIC) publication, Research in
Education (RIE), in Dissertation Abstracts International, and in
ERIC's Current Index to Journals in Education (CIJE) from July 1971
through March 1973.
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microfiche require a special machine for use. To order
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Order Blank at the back of this packet.

Doctoral Dissertations.
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billing and shipping, if they are different)
Send your order, with payment, to University Microfilms,
300 North Zeeb Road, Ann Arbor, Michigan 48106.

Journal Articles

.Journal articles are available from the original journal
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AdkinA, Dorothy C.
Programs of Head Start Parent Involvement in

Hawaii. A Section of the Final Report for 1909
70.

Hawaii Univ., Honolulu..Edueation Rcsearcl. and
Development Center.

Spons AgencyOffice of Economic Opportunity.
Washington, D.C.

Pub Date Jan 71
Note-13p.; Paper presented at the Annual Meet

ing of the American -Educational Research As-
sociatum, New York. New York, February 6,
1471

EDRS Price MF.$0.65 11C-$3.29
DescriptorsHome Programs, Home Visits,

'Language Programs, Mathematics Curriculum,
Motivation, Parent Child Relationship, Parent

Conferences, Parent Education, Parcrit Par -
ticipation

Identifiers-- Head Start, language for Preschool,
Mathematics for Preschool
Presents the evolution of participation pro-

grains for Head Start parents which were con-
ducted by. the University of Hawaii Center for
Research in Early Childhood Education from
1467-196It through .1970. Each year's shifting
emphasis was based on experience with programs
tried earlier, on shifting interests of staff and par-
ticular communities involved in other aspects of
the year's research program, and on aspects of
the overall research design of that year. Programs
of group meetings and individual home visits
were explored. Various types of parent participa-
tion programs in conjunction with curricular
modules in the cognitive and motivational realms
were assessed. 'Die major conclusion is that-broad
generalization is not possible from small and
short term attempts tit alter parental attitudes and
practices. Parent programs may not he the most
effective way to improve cognitive abilities and
behavior of preschool child ren. ( A u thorM Y

ED 049 492 CG 006 303
.4nilreh A. Drury Robcri
The Effects of Group Contingent Reinforcement

on Student Behavior.
.1C1111C1%!C Knoseille.
Pub Date 7(1
Note-- 2rip.
Available from Henry II. Andrews. 4g4 Millell.

Wright Slate . University. Colonel Glen
Highway. Dayton. Ohio 45431. (Nu price
quoted)

EDRS Price NIE11.65 11C$3.29
Descriptors Achieveinciit. 'Behavior, Change.

Experimental Psychology, 'Grim) Behavior,
'Junior High School Students. Peer
ship. Reinforcement. Remedial Mathematics.

.Task Analysis
Nine seventh- and eightligracle students who

had a history of poor math achievement were
selected participate in the study. Base rate
data was gathered which indicated the percent of
time the students were engaged in behaviors relc-
vanttb the assigned academic tasks. During treat-
ment a clock buzzer apparatus was placed in the
room. and the students were told that they could
earn freetime contingent on concomitant task
relevant behavior by all the class members. The
cluck was allowed to run when the entire class
was working on the assigned materials, which
provided a visual display of the cumulative
earned free-time. When any of the students
behaved inappropriately, the clock was turned off
and a buzzer was sounded. The group contingent
conditions substantially increased the percent of
'task relevant behavior emitted by the subjects. A
treatment reversal reduced the level of ap-
'propriate behavior. and reintroduction of group
contingencies again markedly increased the group
level of task relevant behavior. Alteration. of
teacher contingencies had little apparent effect
on the 'students'. behavior. (Author)

ERIC Documents

ED 049 493. CG 006 304
Blackman, Evelyn I..
The Motivational Effect of Values as Content in

Cretin Counseling with Underachieving
Adolescents.

Pub Date Apr 71 . .

Note 15p.; Paper presented at the California
Edui;:itional Research Association in San
Diego, California. April 29.30, 1971

EDRS Price MF.S0.65 HC-$3.29
Descriptors. leademie Achievement.

'Adolescents, Behavior, Counseling. 'Group
Counseling, Group Discussion, Group Ex-
perience, Groups, 'Motivation. Pupil Personnel
Services, Suident Motivation, Undcrachicvers.
"Values

Identifiers Rokcach Value Survey
Sixtyone adolescent subjects, defined as . un-

derachieving and non-motivated and who had
been disciplinary problems at school, participated
in one of three groups: (1) the experimental
.group which received vocational orientation and
group counseling; 01 a control group which
received. vocational orientation only; and (3) a
control group which received neither. All groups
were given the Rokeach Value Survey, the results
of which comprised the content for the experi-
mental group's counseling sessions.' Results in-
dicated that group counseling, where the content
induced meaningful self-revelation, had extended
to improvement in achievement and a decelera-
tion of disciplinary referrals: No positive changes
were 1(111111i in the two controLgroups. It is con-
cluded that group cotinsclingis effective with the
population described and that the use of discus-
sions of life values is it viable motivatingforce.
(TL)

ED 052 228 TM 000 630
Blai, Bdri's Jr.
Roommate-Impact Upon Academic Performance.
Harcum Junior Coll.. Bryn Mawr, Pa.
Report NoIRR-71-6
Pub Date Feb 71
Note-3p.
EDRS Price MF -S0.6S HC-S3.29
DescriptorsAbility Grouping, Ability

Identificatinn, Academic Performance.
College Freshmen, Environmental Influences,
Grade -Point Average. Grade Prediction,
Heterogeneous Grouping. Homogeneous
Grouping. Junior Colleges. Performance
Factors, Student Grouping

IdentifiersRoommates
It has been hypothesized that a student will

develop more fully academically if grouped with
students of similar ability. A study was
undertaken at Harcum Junior College to assess
the effect upon academic performance of the .

assignment of roommates with varying high
school academic records. . For investigation
purposes students were identified as a'cove
average, average, and below average. Four groups
were '.hen formed: Group I paired above average
students with average students; Group 11, average
with average; Group III, above average with
below average; and Group IV, below average
with below average. Analysis of results indicated
that significantly higher levels of academic
achievement could be attained by average and
below average achievers by assigning them as
roommates to above average academic achievers.
(CK)

ED 051 648
Bond, Nicholas el., Jr.
Motivating the Student in CAI Technical Courses.
California Univ., Los Angeles. Dept. of

Psychology.
Spons AgencyOffice of Naval Research,

Washington, D.C. Personnel and Training

EM 008 998

1

Research Programs. Offiev.
Report NoTR-O8
Pub Date Jun 71
Note ri4p... Behavioral Technology Labmatorixs

series
EDRS Price MF-50.65 11C.$3.20
Descriptors 'Computer Assisted Instokttoli.

Disadvan0tgcd Youth, I'diteational Progiants,
"Job Training, Literature Reviews, Militais
1 raining, 'Molly:Mon I cchniques.
Psychological Needs. Reinfoiccmcnt, Rewaids.
Student Motivation. Technical Education',
Urban Youth
Student motivation is a central issue in

computer -aided instruction (CAD, since even the
most sophisticated teaching programs will require
directed and sustained effort at the learning task
Technical students, who have to mask, Fong and
difficult coroses, present special motivational
problems. A review of the literatare indicates that
motivators for technical student's can be classified
under three' main headings task-related cur

"intrinsic factors, aced, related or "dynamo
determinants. and external iewards. It appeals
that elements of these motivators may be useful
in encouraging CAI 'students in technical cimises
To illustrate the application of motivating, factoix.
a potential system which utilit es techniques from
all three classes of motivators is proposed, bust in
the context of a militaty training course in nadir
repair and then in a Oh training program for
disadvantaged youth 'Flue system classifies
.students according tr. certain dynamic. variables
such as need achievement. Other features of the
system include rewards of time off or 'cash ha
successful teaming and snident participation in
goal-setting. (AuthorlJYI

ED 049 273 TM 000 445
Egelston, Richard L.
Test Achievement: Expectation and Reality.
Pub Date Feb 71
Note-21p.; Paper presented at the Annual Meet-

' . ing of the American Educational Research As-
sociation, New York. New York. February
1971

EDRS Price MF-$0.65 HC-$3.29
DescriptorsAcademic Performance, Achieve

ment, Aspiratinn. Curriculum Development.
Educational Needs, Grade Prediction. Per .
fnrmance Criteria, Prediction. Reinforcement.
Sciences, °Self Evaluation
Levels of aspiration and student predictions as

applied to test performance were empinyed in
this longitudinal investigation of the process of
self-evaluation. Two hundred and ten students
from a rural secondary school 'in general .and
earth science classes were grouped according to
previously demonstrated academic ability.
Throughout the school year, the students were
asked to predict the percentage secure they would
receive on each unit test they took immediately
before and after its administration. Although ex-
plicit instructions about how to make predictions
were not given, several students were able to im-
prove their predictions over time. More able stu-
dents tended to he more accurate in their predic-
tions than the less able;and there appeared to he
no sex differences operating. Trend analyges were
conducted to ascertain the effect of practice
upon learning how to make realistic predictions.
The rate of 'improvement tended to be higher for
high ability students, who gained the most from
repeated performance. It is suggested that, since
the study was limited to the familiar task of test
taking. students were more likely to assess their
performance accurately on this activity than on a
less familiar one. Because 'many important deci-
sinns must be made by the individual, on the
basis of ability and interests, after he has left the
formal educational setting, a strung recommenda-
tion is made for the teaching of self-appraisal
techniques within the regular 'school curriculum.
The science classes are proposed as a logical
place to start such instruction. (TA)



ED 049 517 . EA 003 347
Ndan

Education Performance Contracting: the Dallas
Project.

Pub Date 21 Feb 71
Note-- !op.. Paper presented at American As

sociation of School Administrators Annual
Convention. (Atlantic islaty Jersey.
February 20-24, 1971}

EDRS Price MF-5.0.65 BC-S3.29
Descriptors Academic Achievement. Con

51.311 ants, Dropoet Pic vention, Educationul
. Accountability, Evaluation Criteria. 'Manage-

meat Systems, Measurement, Performance
Contracts. 'Program Planning. Speeches. Stu-
dent Motivation

IdentiliersAchievement Motivation, Dallas Pic
jeer
`This report discusses performance contracting

as one means of implementing CaltaciutionaF ac -'
countability. It iiescrihes the planumug for and
main features of the Dallas. Texas, performance
contract the Gnaranteed Student Performance
in Education and Training Program that uses a
multifaceted approach ro remove math, reading,
and motivation deficiencies. The unique part of
this program -- the achievement mot:IV:10011 elfin-
ponent -- will be concerned with occupationol
training in eonjuneiton with 25 IA real employers.
Related documents are EA 003 356, EA 003
358, EA 11113 391, and EA 003 387. On

El) 049 337 UD 011 434
Ferritor, I.). E. And Others
Effects of Contingent Reinforcement for Attending

Behavior on Wonk Accomplished.
Spans AgencyCentral Midwestern Regional

Educational Lab:, Inc., Memphis, Tenn.; Office
of Education,(DHEW), Washington, D.C.

Pub Date 71.
Note-29p.
EDRS Price MF-$0.65 HC-$3.29
DescriptorsAcadetnic Performance, *Behavior

("range, Behavior Prnhlems, Classroom
Techniques, Elomentary School Students,
Iiiner City, Intervention. Learoing Processes,
Mathematics frltruction, Misbehavior, Problem
Solving, Reinforcement. Student Behavior,
Teaching Techniques, Litho» Schools
The effects of behavioral and perfOrmance con-

naencies on classroom behavior and on
academic performance were investigated. The
siihrets, third grade students from an inner city
elementary school, were exposed to a series of
conditions including baseline, behavior contingen
acs, performance contingencies.' and a mix of
behavior and performance contingencies using a
reversal design. The students worked '100 ran-
domly selected mathematics problems for 20
minutes cavil day during each period. Behavioral
contingencies improved attending and decreased
disruptions but did not improve performance.
Performance contingeneic:s increased per cent
correct problems but attending declined and
disruptions .increased: Tire combined contingen-
cies increased both nerformanec and attending.
The experiment was replicated with another class
of children varying the sequence of conditions
and the amount of token reinforcement that
could be earned, The findings emphasize the im-
portance of designing specific contingencies for
specific target behaviors. Behavioral contingen
cies did nun have the positive effect on per-
formance often implied, nor were performance
contingencies alone able to maintain acceptable
classroom behavior. (Author1.1M1

ED 048 707 EC 031 983
Folman, R. Budnir Milton
Learning,Potentlal Status and Vocational Interests

and Aspirations of Special and Regular Class
Adolescents. Volume 1, Number 7.

Research Inst. for Educational Problems, Cam-
bridge, M ass.

PM Date 7(1
Note-24p.
EDRS Price MF-$0.65 11C-$3.29
Descriptors Aspi ration, *Educable Mentally

Handicapped, 'Exceptional Child r. 1earzh, Ju-
nior High School Students, Learning Charlie-

. teristies, Self Concept, Vocational Interests

Junior highsehool students in three special
classes for the educable retarded and regular
class children from three low -track sections were
administered the Kohs block designs and assigned
a learning potential status: highscorer, gainer, or
nongainer. All subjects were then interviewed in-
dividually in a 1 -hour session in which questions
relating to vocational areas were asked. One third
of the regular and special class students held
after- school jobs and the majority aspired to jobs
similar to those they expected to attain sifter leas
ing school. The special class sample. how ever,
desired and expected to obtain 111Wer It'Vet jobs
than the regular class subjects. Within the special
class sample, highscorers held low joh aspirations,
seemed most knowledgeable about repnrted cho-
ices giving the impression of a motivational pat
tern attuned to minimize failure. The nongainer
(low 'able student aecnrding to the criteria)
tended to respond more similarly to regular class
students, but were not able to give any solid
evidence of having tested the reality nf the

.responses. Nongainers were viewed as functioning
like a mentally retarded child while the
highscorers and gainers wore felt to he educa-
tionally retarded. (R.1)

ED 050 413 . 24 CG 006 418
Gaa, Jahn P.
Goal Setting: Review of the Literature and

cations for Future Research. Working Paps r
Number 4'7. Report from the Project on Vette-
bias and Processes in CtIgnitive Learning.

Wisconsin Univ., Madison. Research at
Development Center for Cognitive Learning.

Spons AgencyOffice of Education (DH1..W1.
Washington, D.C.

Report NoWP-47 ')1

Bureau NoBR-5.0216
Pub Date Oct 70
ContractOEC-5-10-154
Note--34p.
EDRS Price MF-$0.65 RC-33.29
Descripturs*Achievement, 'Classroom

Research, 'Educational Research, Expectation
Literature Reviews, 'Motivation Techniques,
Objectives, Psychological Studies
Laboratory research and initial studies of the'I

effects of goal setting in the classroom indicate
that goal setting increases achievement. Thus, .
goal setting may prove to be an effective motiva-
tional technique for use in the schools. Goal
setting, however, is influenced by many factors
such as knowledge of results, explicitness of
goals, difficulty of goals, origin of goals, and
monetary incentives. Research concerning the e*-
facts of these factors is reviewed to provide a
basis for the development of classroom goal
setting procedures. Classroom' studies dealing
with conferences and with goal setting are also
summarized. Suggestions are provided for
research to delineate the effects of goal setting
varicbles in the classroom and for formative
evolutions of goal setting procedures. (Author)

ED 053 816 PS 004 929
Gnu, John P.
The Use of Individual Goal-Setting Conferences as

a Mullvatis nil Technique.
Pub Dale 170
Note-13p,
EDRS Price 114F-$0.65 HC-$3.29
DescriptorsAchievement, Attitudes, Class-

. room: Resemch, 'Conferences, Elementary
School Students,. 'Goal Orientation, 'Motive:-
lion
This study examined the effect of goal- setting

un the achievement and attitudes of 108 boys and
girls from grades 1.4. Pupils in Group I pat-
ticipated in four goal-selling conferences with the
experimenter. Pupils in Group 11 also had con-
ferences but class study topics were discussed and
students did nut set goals. Group nil was a control
group receiving only classroom instruction in
reading skills. Two attitude measures were ad-
ministered to all pupils along with an experi
menter-developed and a criterion-referenced
achievement test. The experimental design was a
3x3x2 randomized block design with three treat-
ments, three levels of previous achievement, and

2

two sexes. Findings indicate that the use of an in
&Actual palsetting: conference can improve the
classroom motivation of pupils. The confounding
of other factors makes present findings tentative
Stsirgestions for future research include beginning
with a more pieciic of the -attnt,vtet
of goat-setting. (WY)
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Study of the l'se of Inn -r, ti.rs its V11111416011 Wild

the Feasibility ni Field Et perintentv in School
Systems. Final Report.

America» Institutes tot Research, tr, the
dehavioral Sciences. Palo Alto, Calif

Spuns Agency--011ice of Education 11111EW
asliingten, D.C.

Report No AIR2027-1-71-E.l
Pub1Date :di Jan 71
Contract. OEC-074}5035
Note-152p.
EDRS Price MF-$0.65
DescriptorsBibliographies. . bat:,

Educational Accountability. Educational
Experiments, Feastivilitv Studies, Feedback.
ineentive S....stems Inputs Output Analysis.
Learning Theories, Lacratitre Rev ieu. s.

Motivation, Multiple Regression Analysis.
red:a:mance CoIracts, Rontor,,noo, Soo ml
Rriof rcement
Ibis ..,,,:urrietuf reports the results of a hanotith

in'erligatien into the possibility of instituting
opera-ional incentive systems in schools. An
experiment is suggested that would examine the
effects of a wide range of monetary and
nonmonetary rewards on students, teachers,
administrators, and parents based on
demonstrated gains in student performance
objectives- in reading and mathematics..
Considerable attention is focu..cd on the
collection of process and Output information and
the suggested use 'of existing school records, self-
report instruments, indepth interviews, behavioral.
observations, and fonetional-level paper and
pencil tests. The basic structure of a multiyeal
experimental program encompassing several sites
is presented, with suggestions for potential local,
State, and Federal funding.:Apoendixes 'include
documentation of the E Sort file.,
documentation of several current projects that
make use of incentives to students, and letters of
interest' horn school districts that were contacted
as part of the.felisibilitv study. (Author) .

ED 048 943 PS 004 537
Kowatrakul, Surfing And Others
"Need Achievement" Training for Head Start

Children and Their (slathers,
Temple Univ., Philadelphia, Pa. Coll, of Educa-

tion.
Spons AgencyOffice of Economic Opportunity,

Washington, D.C.
Pub Date 1701
Note-36p.
EDRS Price MF-50.65 HC Not Available from

EDRS.
DescriptorsAchievement Need, Disadvantaged

Youth, Goal Orientation, Group Dynamics,
1ntelligence Quotient, Intervention, Mothers,
Motivatiqn, Negro Youth, Parent Participa
tion, Preschool Children, Reinforcement, Ta-
bles (Data ); Testing, Training

IdentifiersHead Start
This paper reports a short term interver an in

the area of "need to achieve" among diaad.
vantage"! preschoolers. Changes in measured in-
telligence were also examined. The study
hypothesized that children receiving need for
achievement ("n"-Aeh) training would score
higher on intelligence tests and evidence more of
an increase in need fnr achievement, as measured
by the Aronson Graphic Expressions, than chil-
dren not receiving such training. The 84 black
subjects, 46 boys and 38 girls, were divided into
two "n"-Ach training groups and two control
groups, All subjects were pretested with the
Arginson Graphic Expressions design. "N"-Ach
'reamer* for the experimental groups consisted
nf one hour of training each morning on Head
Start school days for three months. The tasks of
the trainer were; (1) training in goal setting; (2)



development of achievement language t."1 will try
harder," "I did it"); (3) development of cognitive
supports; and (4) development of group supports.
Posttests given were the- "Standford Binet and
Aronson Graphic Expressions. The tested 10
change occurred in the predicted direction but
was not significant and there were no significant
differences between the two groups in "n"-Ach.
The mothers of the children tested were also sub-
jects in a separate "n" -Ach training program.
Not available in hard copy due to marginal legi-

hility of original document. (A1)

El) 049 880 RC 005 266
KaiiiaAy. William P. Reynolds. David
Educational Aspirations and Exportations of

youth: A Bibliography- of Research Literature.
II.

'truss A and M Univ., College 'Station. of
Agricultural Economies and Sociology.; Texas
A and M Univ.. College Station. Texas Agricul-
bald Etourinient Station..

Spons Agency Department of Agriculture, .

Washingion, D.C.
Report NoiAR-70-5
Pub Date Dec 70
Note-45p.
EDRS Price MF-$0.65 HCS3.29
DescriptorsAcademie ,Aspiration, Bibliogra-

phies. 'Educational Research. Rural Youth,
Work Life Expectancy. Youth Opportunities
The second part of a revised series of biblio-

graphic listings relating to the study, of educa-
tit-mill-status projections (aspirations and expecta-
tions) of youth is presented. The original biblio-
graphic listings were aecomplished in 1966 and
aere updated:in 1967. Th'z current dor:omens'.
-replaces Part II or the 1967 report and contains
on additiopal 98 listings (for a total of 421 cita-
tions). Specific sources include hooks, iturnat ar-
ticles. bulletins, reports, and unpublishedmateri-
als made available.between 1949C:1nd 1969. (At)

ED 050 560 EM 01:3 920
Mager, Ralmrt F. Pipe, Perer
Analyzing Performance Problems; or-"You Really

Oughta Wanna".
Pub Date 70
Note 109p.
Available fromFearon Publishers, Lear Siegler,

Inc., Education Division, 6 Davis Drive,
Belmont, California 94002 ($2.75)

Document Not Available from EDRS.
DescriptorsAdjustment Problems, Check Lists,

Educational Needs, Employer Employee Rela-
tionship, Feedback, Flow Charts, Job Satisfac-
tion, Low Achievement Factors, *Motivation,
Negative Reinforcement, Performance, Per-
formance Criteria, Performance Factors, Posi-
tive Reinforcement, Skill Development, Student

--Teacher Relationship, Task Analysis, Training
Objectives, Vocational Adjustment
When faced with a discrepancy between the

actual and the desired performance of a student,
employee, or acquaintance, the usual course of
action is to "train, transfer, or terminate" the in-
dividual The authors believe that while these
may sometimes, be appropriate solutions ap-
propriately applied, more often they are not.
They, offer a procedure for dealing with such a
performance discrepancy in a step-by-step
manner. Their procedure, which follows the form
of a flow chart, assists in analyzing the nature and
cause of performance discrepancies. A per-
formance discrepancy caused by a skill deficiency
is differentiated from one caused by a lack of
motivation or negative feedback. Once the cause
of the problem is correctly identified, the
procedure suggests appropriate remedies, includ-
ing formal training, practice, positive reinforce-
ment, or simply adequate feedback. The key
ideas are illustrated by actual cases and anec-
dotes. A quick reference checklist summarizes
the issues and questions to be raised, when using
this procedure. (JY)

ED 04.-;; 868
am,

((t1 2 t;,
t

Imams ina -Nligram Students' Academic Aehim e-
mem Through Self-Coneeat Enhantement.

Stale them. of New York, Ceiteseit. Centel or
Migrant Studios.

Spoils Agency-- Non 'York State Falucatio»
Dept_ Allmay Bateau of Mier:tat Ethical.. .a
State Cake if New York, fionc,cit
Arts :1111.1

P(11, 1).10,: I 70 t
Note. 55p.
El7RS Prier: 3.1F-$0.5.5 fiC-$3.29
DeseriptitisA4z.:iy: Aemlianie Aelties einem .

Behavior. Emoily Influcncc. Adult
Education. t:i.ligrant Children. 'Parent At
intides. Ittlears Ricans, Seif Concept-
! II,: 1111171..1 Of 1111,, 'researcti. %lar to investigate

nhether to modify migrant parents'
behavior in.rj-ecortlance with social macholoeit.lal
principles results in better academie aelliceisielit
is their children. Specific aspects Imestigated
acre I I 1 Can the images and expectations which
migrant parents hold for their lowalchieing chit-
dren he positivel) (2) Will systemati-
cally increased image!, and evectations as per
ccived migrant children result in enhanced
selteimeepts of ability? :mid 13), Will enhanced
self-concepts of ability result in significant in-
creases ifs academic achievement? A sample of
21 children of Puerto Rican descent, 12 in the
experimental group )aged 6 to 161 and 9 in the
control group (aged 7 to 141, was utilized in a
pre-post design. Data collected through the ad-
ministration of the rending and arithmetic sub-
tests of the "Metropolitan Achievement Test"
and a Spanish translation of the :'Michigan State
General Self-Concept of Ability Scale" were
analyzed by a 1-tailed t-test for related measures.
The results indicated that the self-concept of
ability for the experimental, group increased sig-
nificantly and that academic achievement of the
experimental group, as measured by the instru-
ments described,. increased significantly.
(Author/M[3,1

El) 050 013 SP 004 723
Mayberry, William E.
The Effects of Perceived Teacher Altitudes on Stu-

dent Achievement.
Pub Date 70
Note I hip.; based on author's doctoral disserta

tion, University or Illinois; presented at AERA
annual meeting, New York, 1971

EDRS Price Ntr-$0.65 FIC-$3.29
Descriptors*Acade.mic Achievenient, College

Students, College Teachers, Course Content,
Rule Playing, *Student Behavior, Student
Reaction, 'Student Teacher Relationship,
*Teacher Attitudes
From a prepared script, teacher behavior in-

dicating positive and negative attitudes toward
students and toward the course material was role
played before 16 introductory psychology class-
room groups. The treatments were crossed in a
2x2 design. Each class session consisted of the
experimental treatment embedded in a 15-minute
lecture, 'an achievement test on the lecture
material, and an attitude questionnaire to check
on the manipulations. Results indicated that task
attitudes exhibited by the instructor influenced
student achievement, while interpersonal attitudes
did not. It was. also noted that while the group
with the highest achievement scorer,: had an in
struelor with positive 'attitudes teastild students
and toward course material, the group. with the
lowest scores had an instructor with positive at-
titudes toward students and negative attitudes
toward the course material. This suggests that the
attitude exhibited by the teacher toward the
material he is teaching exerts more influence on
student achievement as it is typically measured
than' his altitude toward students as individuals.
(Aiithor/RT)
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The Achievement Motivation Development

Project is described. The.Project has culminated
in the development of course materials designed
explicitly to prornate aspects of psychological
growth. As such, it is viewed as but one thrust in
an emerging psychological education movement
Achievement motivation is defined as a way of
planning, a set of feelings and a of action
strategies, all concerned with striving for excel-
lence. The achievement motivation course
materials, which are fully elaborated, relate to 12.
general nropwit ions about motive acquisition.
The overall prog: am is designed to help young
people succeed in getting what they want through
their own efforts. The five program components
include: (1) Who Ara I, which concerns student,
self concept and self esteem; (2) the Ring To....
Game, wril,:h is it vehicle to- help students
discover thz action strategies relevant to striving
for excellence-,'(3) Ten Thoughts, which is geared
to help students more easily conceptualize and
generalize the achievement motive to other life
experiences; (4) the Origami Game which
promotes learning through experience, concep-
tualization and generalization; and ,3) Aiming; in
which the emphasis is on real goats achievable
through achievement motivation. (TL)
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IdentifiersOhio. Youngstiinn Public Schools
This report of the Youngstown ( ()Mot Public

Schools concerns the opMation of their Moto- ;.
lion Center program. funded by 'rule I ,n(lsFA
The purpose of the Motivation Center
establish a working and lea:nine Onsiiiinmeni in
which the emphasis will be ti huilding and- inn
pressing the Pupil's' It is speolluak
designed to provide incentives fur the child
whose functional lev'el is considerald!, below bus
potential. The approach to learning is stria/tare-1
flexible, and Minn:alive, without the usual i
sures and conformities pc-cta iii the
classroom. The plan provides far indi
instruction and a -preseriptise program to1 each
child. The hulk of this report is a deseririon
radical curriculum and taaching stratet:ie:. in
reading, social studies, mathematics, and sucnre
Since this is basically a program 11),,ms. 1.,

no discussion of program tf .t111.11,,,
(Several pages of this .a< f .111
he firstly illegible.I "(Author/1W I

CI) Ill I 47s
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This study investigates the relationship hetween

client motivation or lack of motivation for voca-
tional rebahilitation services, and rehabilitation
Outcome. Clients who hiid. received services at a
rehabilitation center during a two year period
were rated on their 'level of motivation for reha
hilitation services using the contents of diagnostic
reference reports. A "motivated" group and an
"unmotivated" group Were thus identified. Using
the Minnesota Division of,Vocational Rehahilita
lion case closure,- the results indicated that
motivated clients were more frequent/ "closed
employed than unmotivated clients: Several
demographic variables did not differentiate the
two motivation groups, but the group judged un-
motivated .had a higher mean score on the
Psychopathic deviate scale of the Minnesota Mul-
tiphitsic Personality Inventory than did the
motivated group. Discussion includes an examina-
tion of the case closure systems of private and
public rchahilitation agencies and some con-
sideration of agency administrative harriers which
may promote client lack of motivation 'for reha-.
hilitation services. (Author)
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The concept of "motivation" is examined in

this article in terms of anxiety levels.and anxiety
reduction. Three major factigs hearing upon the
degree to which students are motivated toward
the stit), of foreign languages are personal in-
terest, attitude, and ahility. Dr. Smith urges more
individualized instruction and personalized stu-
dent evaluation in order to take into account the
social and psycholOgical needs of the %Went as
an individual:He discusses how student attitudes
can be assessed with Leon Jakohovits' "Foreign
Language Questionnaire," available from the
Modern Language Association's Materials Center.
A hroadening of the language curriculum is also
recommended to improve student motivation.
(1(L),
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This paper attempts -to design a model that_

Caters a commeliensoe range of thettreticalb,
relevant ariables that locos on the aspirmitmm-
tainthent process. The discussion Is in 4' parts.
First, the concept of "ambition".;is 'separated Imo
theoretically and operationally- com
ponents. Second, ethicational aspiration and col.
lege attainments are regarded as outcomes of a
complex social process involving hot() the family
and the school, in which the. ambition resources
interact and develop. Third, the normati% e. so.
end, and -competitite structures of the high school
are consid'ered in accounting for major dd.
ferences in the realization of student goals.
Fourth, the multiple regression -hosed technique
(known as path analysis) is used to assess the net
direct, simultaneous effect of each ambition
resource on bath aspiration and attainmentThe
sample was comprised of ;11,1 297 senior sows in
two small-town. West Coast high, schools, 77 pe
cent of whom filled out a questionnaire in 1963.
A follow-up questionnaire in 1967 was Completed
by 73 percent. and information was ohtained
about. the others. The variahles Selected for the
analysis were: GPA, family socioeconomic status,
IQ, parents' aspirations, achievement motivation.
achievement values, and extracurricular activities.
The findings indicated that formal academic
achievement wits the most powerful resource in
the anthition process. (An
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This report, a technical appendix to The Per-

formance Contracting Concept in Education (EA
003 602), summarizes the mathematical models
that have been developed to analyze contractual
relationships and incentives. The report will be of
interest primarily' to theoreticians and analysts
rather than educational administrators, (Author)
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To determine the effects of grades on academic

performance, 31 graduate students participated in
a course which, to avoid-the undesirahle effects
of competition and ambiguity, was designed with
specified course ohjectives 'and criteria for
grades. The stttdents were assigned 4 preserihed
experiments that they performed in pairs. They
each wrote reports-on the.se experiments accord
ing to criteria in a "lahoratory manual." 'The re
ports were graded. either .acceptahle or unae-
ceptahle, with the latter: returned to the student
for revision. All students', grades were }lased on
overall perffnmance., but 13 students (Group 21
were told that they would receive an incomplete
if all 4 experiments were not completed. 'Ube
other III students (Group I ) were given a grade
nut contingent on completion of all experintents.
Results showed that.only- one student from Group

4

2 tiled It, Cltrliplelt. ,u
complete hilt repotts, ttim-ut
Ciroup I hided to etIIII/lei. tilt!
after the first park:), Ciosin /sit/ 0.1
ventage of papers rt.-quaint- r.., ,.r.ms r
tentage of paper, in., Aart!
l'0111plelINI'111.)re optional rcpt rttnrrth :1t.rn t i' 1'
I (Author/A17I
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Reported ate the results of a coirelatismal

study designed to examine non-cognitive factors
which might affect mathematical achievement in
junior high school. These factors included student
attitudes toward *mathematics, student reports of
their, parents' attitudes toward mathematics. anti
socio-economic status of the students' families
Each of these factors was correlated with the
others and with mathematical achievement.. the
sample for the study included 150. students
selected randomly from the 'total population of
iaudents enrolled in mathematics courses at one
junior 'high School. 'The questionnaire
administered to the students utilized a modified
version of the Dutton attitude tieIle, the Duncan
extension of the National Opinion Research
Center scales of occupational status, and a short
scale designed tit measure student icports of their
parents' attitudes towattl mathematics. The
measure of mathematical achievement wats the
mean of four grade point averages from six-week
grading periods and a .inidyear examination
score. Responses were analyzed for the total
group,,for suhgroups divided tr, sex, for the tor.ff
parent group, and fur parent suhgioups di, tiled
by sex. From the analysis it was (aim:hided that
student attitudes roward'ittathematics are directly
related to their reports til their parents' attitudes
toward Mathematics and that student
achievement in mathematics is directly related to
student attitudes toward mathematics. (RS
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'this investigation is concerned with an ex-.

planation of the way in which social origins affLQ1
the desire- for post-secondary education. The
author constructs and quantifies a model Melo-
porating influences due 'to: ( I t three 'reference
groups (parents, leachers, peers); (2) time stu-
dent's 'academic achievements', (31 his intellectual
ahility; and (4) his socioeconomic. background.
The model measures these variables at two points
in tittle, to provide evidence regarding their rela-
tive stability over time. The model is quantified
separately hy sex so s to specify sex differences
in the process hy which educational aspirations
are generated: Conclusions. include.: ( I ) the
feels of social origins On educational aspirations



are indirect through th'e espectationsfaspirations
of parents, teachers, and peers (in that order of
onportance). (2) these. effects arc more potent
and more pervasive for girls; and (3) the role
played by academic performance for girls in this
process reflects a sex differential in the value
placed on higher education..-(TL)
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The purpi,NC of this study was to determine

whether . titor inhibition. self-control. relation-
ship with achievement model. dependency, self
concept. delay of gratification, and risk-taking
constitute an aellievtimeitt motivation construct
for migrant preschool children. The subjects used
to determine the relationship between the 7 traits
and achievement motivation were 95 male aid
11110 fete ile children between the ages of 3 yea!,
9 Months and 4 years 9 months Most of the chil-
dren in the sillily were Negro; with Only li white
diddle!' Individual tests and observations by
teachers and :tides were the methods measure-
ment. A cosergentiliscriminant validation'
procedure was used for validating the 4 factors
I cognition. self:control. relationship with achieVe
It model. and dependency I which wete
stablislied trout the Pre-Kindergarten Scale'
through factor analysis. Comergent
ranged froin to .28. while divergent validities
ranged rrotn..lt: to .38. Multiple linear regression
analysis wm: used lit eaillitte the relationship
between the 7 motivation:it trails and Lichievc
item ins measured by the Cooperative Preschool
!memory I. Separate ittlahses were ettrolm-td for
boys and girls. and results of the study support
this procedure of performing separate analyses
for each sex, The research indicates that many of
the same factors. (Self- concept, delay of gratifica-
tion. self-control, and motor inhibition) which
predict achievement fur middle-class males also
preOtet achievement for migrant preschool males.
(LS)
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Aimed at the classroom teacher directly, this
do-it-yourself hook - describes new techniques for
dealing with the challenge of turned-off students.
It presents some of the theorettcal ,background
for the techniques suggested, and explains hou
their effects on pupil performance' can he mea-
sured. It is not a cookbook which prescribes the
one best way every teacher shnuld f Clow. Rather,
it aims to encourage those chatacteristics in
teachers, like achievement motivation, ccrinsity,
and adaptability, which mostteachers would like
to create in their students. The techniques sug-
gested have all been tried out and have heen
shown to be effective in improving pupil per-
formance. Chapters ate: I) Achievement Motiva-
tion and Psychological Growth; 2) Atihicvement
Motivation Workshop for Teachers; 3) Motiva-
tion in Classrooms; and 4) Achievement Training
for Students. A series of appendices contain in-
structions for organizing an achievement
workshop with teachers, administrators, etc. For
instructional purposes, the program for teaching
achievement motivation would consist of this text
plus an accompanying set of student and teacher
manuals and game materials. (Anthor/JLB)
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A study is reported in which the effects of 2

competitive treatments on mean classroom. per-
formance, interest and retention were examined
with the use of a 10-day vocabulary - learning task.
Sixty-six 5th grade classrooms were randomly as-
signed to one of 3 conditions: (1) control; (2)
competition with reward; and (3) competition in
a game setting. The results indicate that, contrary
to prediction, neither performance nor retention
was increased under the competitive treatments.
However, interest was found to be significantly
higher in these treatments than in the control.
Finally, and according to prediction, little varia-
bility was found between the effects of the 2
competitive conditions on the 3 cependent varia-
bles. A model relating task-complexity and
motivation to increased performance is proposed
and discussed. Several related areas of educa:
tional research are suggested, all of which con-
cern aspects' of cognitive and affective motiva-
tion. (AuthoraL)
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A. film. photographs. Anti lilts t Let des.-be
.1 ficeccttk WO t%:% .`,11!,;
leas et 'i.e kW In OW
ofI4n7 It took place in ., tt 0II
on a large campus of .a
girls non-selectix-e seconciart school. the booklet
is in too parts: the first part describes the aims.
organization, and structure of the course. makes
a brief, subjective assessment. and hies to answer
some of the questions teachers will undoubtedly
ask. The second part is a copy of the course pr,
gram with a commentary I-or the pupils, an exist
ing youth center provided a more adult it
mosp here. frnm which to explore world .rt
work they were about to enter I he) organved-
their own intensive full-time adult discussion-
linked activities grouped under five maror
headings,' I I the world of work. 21 community
service with voluntary and local centers; 11 per-
sonal relationships dealing with growing up. ses.
the family, marriage guidance. and religion; 4)
leisure program of outdoor and indoor pursints.
and. 5) citizenship. Three major conclusions were
drawn by the head teachers and staff- I I the key
to curriculum change was a new relationship
between teachers and pupils as adults, and the
relevance of work to the pupils: and 21 teachers
felt there was room for a course for a wider
range of pupils than the less able. ( A Jthor/SBE I

ED 057 280 AC 010 5-1,1
Dickler, Ernest
Motivating Human Behavior.
Pub Date 7I
Note-253p. .
Available fromMcGraw-Hill Book Company.

330 West 42nd Street, Neu: York, N Y I 003h
($12.95)

Document Not Available from URS.
DescriptorsBehavioral Objectives, liehasiroal

Science Research, Behavior Change. Continuo'
cation (Thought Transfer), 'Mod% Altai
Techniques, Problem Solving, Psycho/op, So-
cial Sciences, Thought Processes, Youth
The purpose of this book is to make people ,

who are invelved in motivation in one form or
another to think twice before trying to tackle a
problem in a direct, head -on fashion. Motivating
human behavior is a complex task that involves
finding the proper channels of motisation and
thinking through the reactions of the person uho
is to be persuaded. It me:ins finding out the best
methods of convincing people rather than pet-
suading them. This hook is divided tutu two parts:
(1) Motivating Human Behavior, and (2) Appli-
cation of Motivational Techniques to Current
Probleins. The bOok contains the following
motion: ( I) how to help people draw the conclu-
sions you Want drawn, (21 how to get people or
change their behavior, (3) how to use body Lin-
guine as a -way of motivating others, (4) hoo to
communicate with young people on their own
level, and (5) how to effectively oppose at idea
by drawing it out to its absurd eonelindons
Author/CK)
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-Four projects, conducted as part of an ongoing
programmatic research effort to develop and
evaluate curricular modules for Head Start
classes, are presented. Project A was an attempt,
to identify the effectiveness of an intervention ap-
proach that involved the introduction into two
classes of curricula in language, mathematics,
motivation, and parent involvement. The analysis
of the combined curriculum effects on motivation
suggested that the procedures used to evaluate
the results may need to be supplemented in fu-
ture intervention attempts by a more precise and
more curriculum-related approach. The specific
purpose of Project B was to introduce the
motivation curriculum into three classes and to
provide evidence for its further and more com-
prehensive refinement. An evaluation of the
,litoct effects of the curriculum on motivational

again suggested the advisability of sup-
plementing future evaluations with a more exact-
ing and curriculum-related approach. In Project
C, an experimental version of a music curriculum
for Head Start children was introduced into two
classes by itself and into two classes in combina-
tion with a physical activities curriculum. An ex-
perimental test of music achievement did not
reflect the effects of the curriculum relative to a
control group. Project D consisted of the
development and presentation of an experimental
physical activities curriculum by itself in two
classes aad with the music curriculum. Results
were inconclusive. (AuthorfCK)
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The classroom interactions and activities

described in this document are intended to pro-
vide experiences that will increase the probability
of the occurrence of each of the response con-
stituents of motivation to achieve in learning in
school. These materials have been organized into
five units; each unit emphasizes one of the fuze
constituents: affective, conceptual, purposive, in-
strumental, and evaluative. The purpose of such
an organization is to enuhle the teacher to focus
her attention on and increase her ability to per-
ceive the unique nature of each of the responses.
Within each unit, one constituent of motivation is
magnified at one time, and another at another
time, In Unit II it is suggested that the teacher set
up some goals for each child in order to give him
an opportunity to do something that he will be
able to do and thus to help him increase his self-
confidence, whereas in Unit ill it is suggested
that the child be encouraged to set up his own
goals. The primary focus of all the experiences
suggested is to develop a child's ability to func-
tion in processes. i.e., ways of thinking. (CE)
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The priniary program objectives v.:re as fol-

lows: (1) The students will achieve passing grade
in the college preparation program; (2) The stu-
dents will achieve one year academic growth
each year as measured by the SCAT and other
standardized measurements; (3) The students will
achieve the minimum PSAT percentile rank as
anticipated for -college entrance requirements;
and, (4) Each student will achieve acceptance by
a college or university. The activities of the
Wesleyan Upward Bound Great Hollow Wil-
derness School are used as vehicles for "Motiva-
tional Ignition." A student's success at extending
his physical, emotional, and psychological limits
through these experiences, at various instances
and to various degrees, will ignite motivation by
increasing self-confidence, self-esteem, efficacy,
and other desirable attitudes. The Upward Bound
Summer Program represents a concerted effort to
identify precisely what students are expected to
achieve and to communicate this to students
prior to the initiation of course work.
(Author/.1M)

ED 061 368 UD 012 193
Motivation and Education of Disadvantaged Pu-

pHs. Report of the Institute for Teachers of Stu-
dents with Special Needs.

North Carolina Agricultural and Technical State
Univ., Greensboro.; North Carolina State Dept.
of Public Instruction, Raleigh.

Pub Date Aug 70
Note -194 p.
ELMS Price MF-S0.65 HC -$6.58
DescriptorsChanging Attitudes. *Compensatory

Education Programs, Disadvantaged Youth,
Motivation Techniques, Poverty Programs,
Program Development, Remedial Teachers,
School Community Relationship, Student At-
titudes, Student Teacher Relationship.
'Summer Institutes, Teacher Attitudes,
Teacher Education, Teaching Methods

Identifiers"North Carolina
This report of the institute for Teachert of Stu-

dents with Special Needs, held July 20-31, 1970,
represents major presentations and content of the
Institute. Several sessions were devoted to group
discussions, panels, demonstrations, field trips.
and small group activities. The major objectives
of the institute were: (1) to provide a setting for
identification and discussion of problems and is-
sues that are inherent in developing programs and
teaching disadvantaged students; (2) to develop
an understanding of and empathy and apprecia-
tion for disadvantaged pupils; (3) to determine
changes in programs for disadvantaged students
in North Carolina communities that should be
made in light of changing technology, teaching
methods, and community patterns; (4) to
generate a meaningful dialogue between teachers
of disadvantaged pupils and other leaders in oc-
cupational and general education on current is-
sues and problems affecting programs for disad-
vantaged pupils, with implications for effective
program development in North Carolina commu-
nities; and, (5) to determine how resources
Within and external to the local community can
be utilized most effectively in teaching disad-
vantaged pupils, and to encourage the develop-
ment of an association of local communities
toward this aid. (Author/JM).
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ED 061 384 24 l'D 012
Paris, Michael .4driran. -.a
Optimal Allocation of Resource. in Urban Fdac

don: An Econometric Approach. final Report.
Northwestern Uri , L
Spons Ages 0;

ashington, D C
Bureau NoBR0-0.334.
Pub Date Aug 71
Giant--OFO-5. "Ii-00:ot 5or:
Note -89p
EDRS Price Istr-50.45 Ht' -$3.29
DescriptorsAcademic Achievement. Acaiioniii..

Aptitude, Academic Performance, Education:0
Accountability, Elementary Grgdes. Grade
(Scholastic), 'High Schools. Language
Development, Learning Difficulties, Low
Achievers. Motivation Techniques, Per
formance Contracts, Reading Achievement.
Student Motivation, Urban Areas, Urban
Education, Verbal Ability, Verbal Develop-
ment, Verbal Learning, Verbal Operant l:ondi-
tioning
This study identifies. the policy variables that

are effective in increasing student verbal achieve-
ment in urban grammar schools and high schools.
and estimates the impact of these variables upon
verbal achievement, expected years- of education
completed by a typical student, and expected
lifetime earnings of a typical student. A theoreti
cal model of student motivation is developed and
used as a guide in the specification of an empat
cal model of student achievement. 'the empirical
model is estimated using the data gathered lot
the following: (1 -) research methodology. 12)
summary of results, conclusions, and recommen
dations; and (3) analytic and empirical
background for the conclusions and recommen-
dations. Included in the third section are geomet
tic and mathematical treatments of the data.
replete with numerous tables, figures, and charts.
(Author/SB)

ED 063 558 CG 007 258
Deci, Edward L. Cascio. Wayne F.
Changes in Intrinsic Motivation as a Function of

Negative Feedback and Threats.
Rochester. Univ., N.Y.
Pub Date Apr 72
Note-24p.: Paper presented at the Eastern

Psychological Association Meeting in Boston
Massachusetts, April 19, 14';',

EDRS Price MF-S0.65 HC-S3.29
Descriptors Be hay ioral Science Research:

Learning Motivation. Low Motivation,
Motivation, *Motivation Techniques. Positive
Reinforcement, Reinforcement. Rewards
Recent studies have demonstrated that external

rewards can affect intrinsic motivation to perform
an activity. Money tends to decrease intrinsic
motivation, whereas positive verbal reinforce-
ments tend to increase inttinsic tnotivation. This
paper presents evidence that negative feedback
and threats of punishment also decrease intrinsic
motivation. Subjects solved puzzles during the
first part of the experimental session, after which
observations relevant to their intrinsic motivation
were -made. Subjects in the negative feedbaci
condition were given more difficult puzzles to
solve than were the cnntrols so that they r; decd

more frequently than the control subjects. fl-...se
in the high failure condition showed less Monists
motivation following their purrle solving session
than did control subjects. Subjects in the threat
condition received an aversive buzzer each time
they were unable to solve a puzzle, while the con-
trol subjects did not. Those subjects threatened
with the buzzer showed lest intrinsic motivation
than control subjects. (AuthuriBW)



ED 062 585 24 AA 000 999
McClelland, Dave C. Alschuler, Alfred S.
Achievement Motivation Development Project.

Ewa Report.
Harvard Univ., Cambridge, Mass.
Sports AgencyOffice of Education (DHEW),

Washington. D.C. Bureau of Research.
Bureau NoBR-7-1231
Pub Date Apr 71
GrantOEG-0.8 -071231.1747
Note-340p.
EDRS Price MF-$0.63 HC-S13.16
DescriptorsAcadentic Achievement,

Behavior Change, Course Content, Effective
Teaching, Environmental Influences, Goal
Orientation, Grades (Scholastic), High School
Students, Individual Differences, Manuals,
Motivation, Motivation Techniques, Question-
naires, Teacher Education

IdentifiersHarvard University, Massachusetts,
Missouri, Washington University
Two efforts were made to develop achievement

motivation In school children and to observe the
effect of such training on their behavior in and
out of school. These studies were undertaken
because: (1) Achievement motivation might help
children think more seriously about their work

. habits and career planning; (2) It might improve
the grades of potential dropouts; and (3) At-
tempts at direct motivation might be an educative
effort in itself. The two groups sponsoring these
efforts were the Harvard University and the St.
Louis group at Washington University. No very
convincing evidence is provided by the Harvard
studies which shows that achievement motivation
improves grades. Results reported by the St.
Louis group include: (I) improvement in science
and math performance in the year after the train-
ing, (2) larger gains for pupils coming from a
high school containing a high proportion of
minority groups, and (3) more effective training
for teachers when it is spread over the entire
year. Training effectiveness varied according to
age and maturity, sex, subject matter and, class-
room structure. A manual detailing techniques of
motivation was produced. Two questionnaires on
the effects of organizational climate on motiva-
tion were also distriblied. The overall conclusion
is that achievement motivation trainie.3 courses
improve classroom and life M'alier411i-itt skills.
Curriculum materials develop, 4 ;;Ural this is
research available from Education Ventures, Inc.
(See ED 053 481 & ED 054 997). (Author/aK)



E.1 035 993 040 . RE 502 o2.4
Effects of Externally Mediated Rewards on
Intrinsic Motivation Deci, Edward L.. Journal of
Personality and Social Psychology, v18 n I , pp 1 05-
115. Apr 71

Rewards, Motivation, Performanee Factors.
Task Performance, Behavior Patterns, Atti-
tudes. Interests, Cognitive Processes, Hypothe-

, sis Testing, Learning Theories

EJ 044 658 300 Fl. 501 822
Activities and Specific Curriculum Materials
Which Have Proved Successful with the Less
Able Students Dimitricvich, Nada, Canadian
Modern Language Review, v28 ill, pp47-49. Oct
71

Language Instruction, Teaching Methods,
Acadernie Aptitude, Language Skills, Lan-
guage Proficiency, Linguistic Competency,
Teaching Techniques, Instructional Materials

Paper presented at the Joint Meeting of the
Ontario Modern Language Tcacners' Association
and the New York State Association of Foreign
Language Teachers, Toronto. Canada, March 27,
1971. (DS)

EJ 041 708 510 UD 501 028
Treats are the Treatment Doss, Harriet, Reading
Newsrepon v5 n3, pp34-36,38-41, Jan 71

!Teaching Techniques, Reinforcement, °Disad-
vantaged Youth, 'Student Motivation, 'Motiva-
tion Techniques. Academic Achievement, Edu-
cai.loal Diagnosis, Instructional Materials,
Curriculum Development, [ Missouri)

Describes the operation of a contingency manage-
ment program' developed by Central Midwestern
Regional Education Laboratory, in .cooperation
with the faculty of the Can Lane School in' inner-
city St. Louis. (JN)

EJ 040 674 180 CG 503.137
Factors Mediating the Effects of Enhanced
Rapport on Children's Performance Feldman,
Solomon E.; Sullivan, David S., Journal of
Consulting and Clinical Psychology, v36 n2,
pp302, Apr 71

Children. Performance Factors, Motivation,
Anxiety, Rapport

EJ 038 972 090 CO 502 940
Comparison of Responsive and Nonresponsive
Underachievers to Counseling Service Aid Gil-
hreath,'Sluart. Journal of Counseliig Psychology.
vI8 nl, ppill-83, Jan 71

Underachievers, Counscling Effectiveness,
Motivation, 'Student Attitudes, Self Help
Programs, College Students, Males. Student
Interests, Counseling Centers

Study results indicate that underachievers motivat-
ed to respond voluntarily to offers of Counseling
Service aid are more succscsful academically.
even without treatment, than male underachievers
who are not willing to participate in counseling
programs. (Author)

Journal Articles

EJ 036 851 310 SE 503 075
Reaching the Unmotivated Glasser. William.
Science Teacher, v38 n3. pp18-22, Mar 71

Failure Factors, Learning. 'Motivation Tech-
niques, Secondary School Science, Undera-
chievers, Motivation, Student Motivation, Sue.
ccss Factors, Student Characteristics

Author of "Schools Without Failure" provides
explanations for some of the possible reasons why
some children are unmotivated and fail. Provides
a philosophy of how to teach the unmotivated.
Suggests need to get the students involved, to
teach relevant material, to get students to think.
and to avoid measuring students against each
other. (DS)

EJ 041 837 . 040 AA 510 256
Academic Motiiation and Programmed Learning.
Hartley, J.; And Others, British Journal of
Educational Psychology, v41 pt 2,.ppI71-83. Jun
71 .

'Academic Aspiration, Motivation, Pro-
gramed Instruction. 'Secondary School Stu-
dents, 'Questionnaires

EJ 043 645 060 AA 510 460
You Are Already Using Behavior
Modification...but Until You Know Why and
How, You Be Making Mistakes Madsen.
Clifford k. Madsen, Charles H., Jr., instructor,
v81 n2, pp47-56, Oct 71

Behavior Change, Problem Solving, Disei.
pline Policy, 'Motivation Techniques, 'Child.
ren, Reinforcement

EJ 037 579 090 RE 502 681
Comparison of Effectiveness of Group-Counseling
Procedures McCarthy, Barry W., Psychological
Reports, v28 n I, pp283.86, Feb 71 .

'Group Counseling, 'College Students, 'Aca-
demic Performance, 'Student Improvement,
'Counseling Effectiveness. Counseling
Theories,. Academic Achievement, Adjustment
(To Environment), Study Habits, Attitudes

EJ 040 129 010 TM 500 326.
Achievement as a Function of the Presence of
Prior Information Concerning Aptitude Means,
Robert S.; Means, Gladys H., Journal of Educa-
tional Psychology, v62 n3, pp185-87, Jun 71

Academic Achievement, 'Academic Aptitude,
Expectation, 'Predictive Ability (Testing),
Student Motivation, College Students, Grade
Point Average, Prediction, Task Performance

EJ 035 910 010 CG 502 775
Effects of Guidance on the Results of Standaril-
ized Achievement Testing Omvig, Clayton P.,
Measurement and Evaluation in Guidance v4 nl,
pp47.52, Apr 71

'Achievement Tests, 'Achievement, Motiva-
tion, 'Guidance, Test Results, Guidance
Services, Group Guidance, Individual Counsel-
ing, Junior High School Students

The findings of this study suggest that the results
of the standardized achievement testing were
related to the motivational and teaching activities
that were carried out prior to the testing.
(Author)
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EJ 038 662 490 50 500 c0
Raising Academic Motivation in Lower ('lass
Adolescents: A- Convergence of Two Research
Traditions Spilerman. Seymour, Sociirhwt of
Education, v44 nl, pp103-118, Win 71

Motivation Techniques, learning
Motivation, 'Academic Aspiration. Rewaids.
Lower Class Students, Secondary Grades.
Peer Relationship. Negro Youth, Behaviotal
Science Research, Sucial Status

The - adolescent behavior traditions are 71,11111'11

functioning ri their society and-academic aLhic)r-
ment reward structures. It is suggested that a

combination of material inducements with a

reward structure emphasizing peer' group attain-
ment can provide an efft..:tive strategy to'
motivating lower-class adolescents. (Author) DB)

EJ 037 318 5211 PS 5011,21
The Influence of Masculine, Feminine, and
Neutral Tasks on Children's Achievement Itehnv
Mr, Expectancies of Success, and Attainment
Values Stein, Aletha Huston, And Others, Chad
Development, v42 nl. pp195-207, Mar 71

*Achievement, Motivation, "Success Factors.
'Testing. *Sex '(Characteristics), ROle Percep
tion, Prediction, Expectation. Sex Differences

EJ 044 301 240 EC' 033 135
Evaluation of a Remotivation Program with
Institutionalized Mentally. Retarded Youngsters
Sternlicht, Manny; And Others. Training School
Bulletin, v68 n2. pp82-6. Aug 71

Exceptional Child Research. Custoclial Men-
tally Handicapped. Attendants, MoH. ation
Techniques. Attitudes, Mentally Handicapped

A retnotivation program for instgutitgu'Oited
retardates (IQ 6.30) resulted in implovenient iu
retardates' social behavior and general environ-
mental alertness, and. in the morale. and attitudes
of the attendanes involved in the stimulation
program. (Author/KW) .

EJ 037 440 . 040 VT 502 432
Factors Affecting Vocational and Educational
Decision-Making of High School Girls Wallace,
Jacquelyn L.; Leonard, Thelma H., Journal of
Home Economics, v63 n4, pp241-245. Apr 71

'Home Economics Education,.Decision Mak-
ing, 'Occupational Aspiration, °Academie Aspi
ration, High School Students, Females, Aca-
demic Achievement, High School Curriculum,
Occupational Information, Oecupaporre
Choice

Relationship between several school-related la:
tom and the vocational and educational ch
of high school girls was investigated. ari,:
factors were found to be important ,n
decision-making process. (Editor /SB)

EJ 041 137 310 PS 501 177
The Effects of Reward and Punishment Upon
Children's Attention, motivation, and Discrimina-
tion Learning Witte, Kenneth L.; Grossman,
Eugene E., Child Development v42 n2, pp537-
542, Jun 71

Discrimination Learning, Mutivation, Atten-
non, Reinforcement7Rewa:ds, Kindergarten
Children, [ Punishment]



EJ 045 393 . 040 PS 501 410
Peer Tutoring as a Technique, for Teaching the
Unmotivated Mohan, Madan, Child Study Jour-

vt n4, pp217-225,.Sum 71.
'Peer Teaching, Low Motivation, Education-
al Strategies, 'Motivation Techniques, Grade
2. Grade 3, Grade 7, Grade 8, Student
Attitudes, Peer Relationship

In an 8-month peer tutoring program, unmotiv:::-
ed children in grades 7 and 8 tutored unmotivat-
ed children in grades 2 and 3. Improvements in
attitude and behavior resulted for both tutors and
tutees, with the exception of one emotionally
disturbed child. (MK) - -,

LT 048 218 040 AA 511 365
Motivation and Performance Contracting
Frieder, Brian, Journal of Research and Develop-
ment in ,Education, v5 n I, pp49.6I, F 71

'Educational Accountability, *Motivation;
Motivation Techniques, 'Behavior Theories,
Performance Contracts, Reinforcement, Con-
tracts, instruction, Educational Strategies, Eval-
uation Criteria

A discussion of motivational systems, contingen-
cy management, and behavior theories that'have
been employed in some performance contracts.
(RV)

EJ 059 310 310 EC 042 005
Choosing the Best Reinforms Ba'nnatyne, Alex,
Academic Therapy, v7 n4, pp483.6, Sum 72

'Reinforcers, 'Positive Reinforcement, *Moti-
vation Techniques. *Reinforcement

Categories of effective reinforcers for motivating
students are listed. (KW)

E.1 061 410 040 VT 503 958
Motivation of the Disadvantaged Barry, John R.,
Rehabilitation Research and Practice Review, v3
nl, pp2I-28, W 71

*Motivation, 'Culturally Disadvantaged, Moti-
vation Techniques, Behavior Change, Personali-
ty Theories, Behavior Patterns, Behavior Stand-
ards



Doctoral Dissertations

A CROSS-SECTIONAL STUDY OF THE NEED FOR
ACHIEVEMENT

Michael !MESSER, Ed.D.
Rutgers University The State University of New Jersey, 1971

. Chairman: Di. William Bingham .

Achievement motivation studies are conducted almost exclusively with
college students. The applicability of the theoretical model evolved from
these studies to developmental studies was tested.

The Ss were boys from lower-class and working-class families;
in first, fourth, and seventh grade.
situation. Each 5 made up a verbal story for a TAT card. He was then
engaged in three different achievement motivation arousing activities and
after each task asked to make up a story to a different TAT card. A
questionnaire, aimed at ancovering motivation-related variables was ad-
ministered at the end of the testinglsession.

The results Indicated that (a) the used for achievement increases signifi-
cantly with age, (b) situational cues have a greater influence on TAT story
content than achievement motivation aroused. immediately before story
telling, (c) there is no significant correlation between n achievement score-
and objectively measured achievement.

The results suggest that the present model of achievement needs to be
modified. It was proposed that strength of motivation to achieve (M) be
conceptualized-in this manner: The productof the individual's perception
of the incentive (I) and of his perception of his task proficiency (P), plus
or minus the strength of any supporting or detracting need or needs (NS)
aroused in the situation,

M = (lx P) (Ns)

The following educational implications were discussed: the. results of
experiencing repeated failure in the classroom, the role of the teacher as
reinforcing agent in the learning of achievement motivation, the presence
and the arousal of needs in the classroom which weaken or delay the need
to achieve.

Order No. 72-1079, 69 paps.

DEVELOPMENT OF A SELF-REPORT MEASURE OF
ACHIEVEMENT MOTIVATION IN HIGH SCHOOL USING
ATKINSON'S MODEL

David Mohler GROVE, Ed.D.
Rutgers University The State University of New Jersey, 1971

Chairman: Dr. Bernard Indik

. In recent years there has been much investigation of the achievement
motivation construct. Most of this work has centered around the McClel-
land-Atkinson need achievement variable, usually measured by projective
devices. The purpose of this study was to develop and validate a self-report
device to measure achievement motivation in a scholastic setting. Atkin-
son's motivational constructs were represented in this study
}rpotheses tested were

1. The residual behavior potential score (RBP) achieved by the subjects
on the self-report instrument developed for this study will correlate signifi-
cantly with their scores on the projective device which has been tradition-
ally used to measure achievement motivation.

2. Measures of achievement motivation when added to results of past
academic performance will yield a significantly improved prediction of
future academic performance than past academic performance itself.

2A. The fantasy need achievement score when added to past high
school grade point average will be significantly more predictive of fu-
ture grade point average than grade point average itself.
2B. The residual behavior potential score when added to past high
school grade point average will be significantly more predictive of fu-
ture grade point average than grade point average alone.
2C. The residual behavior potential score when added to past grade
point average will be significantly more predictive of grade point av-
erage than the fantasy need achievement score when added to grade
point average.
Items for each ct the six achievement motivation dimensions were

generated from behavioral criteria suggested in the literature and were
administered to a preliminary sample of 80 high school juniors in the form
of a five point Liken type scale. Results were then subjected to a correla-
tional study to insure that each item significantly related to the others
within its dimension and failed to correlate with items in the other motiva-
tional areas. The resultant RBP instrument, containing 54 items, and the
projective need achievement device were then -administered to 170 high
school sophomore boys (N=82) and girls (N=88) from two New Jersey
high schools.

Results indicated that the predicted relationship between the projective
'device and the RBP score did not exist to a significant degree (r=.11; n.s.)
and that there was only a small relationship between the fantasy measure,
and present high school grades (r.16; p<.05). The RBP scores did,
however, correlate significantly with past and (inure high school grades (r
39i p<.01 with past grades: rim.* p.01 with future grades) Ind did
significantly add, to the prediction of academic performance (F=20.9; p
<.01). Further tests showed that the RBP construct has much in common
with behavioral criteria established in previous achievement motivation
investigations.

The findings indicated that the RBP instrument developed for this
study shows considerable evidence of both predictive and construct validity
when used for academic purposes at the high school level. The failure of
the need achievement fantasy measure to correlate with the RBP score and
to relate with high school grade point average only on a minimal level could
be the result of experimental error or could be due to the supposition that
these tests measure different facets of the achievement motivation con-
struct.

Order No. 72-1084, 101 pages.
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THE INVESTIGATION OF TWO INTERVENTION STRATEGIES
DESIGNED TO EFFECT INCREASED ACHIEVEMENT
MO'T'IVATION IN ELEMENTARY SCHOOL CHILDREN

Carolyn Sue Rum BROWN, Ed.D.
Indiana University, 1971

Chairman; Dr. Thomas C. 17/utile

The primary objective of this study was to :Setettnine the chtlet.
effects of two intervention strategies on laced achievine:.iiid 5.hic,. ii: h..
havior in elementary school students. A secondary objective of the ilivesn-
gation was to determine the relationship of anxiety and locus nf co:, t re! to
differential effects of the experitmmtal

A review of the related research and literal are indic:.ted ii art share 'wed
achicvcmcnt courses have successfully increased achievement motivation
for busine.s.imen, for adolescents, and to some extent, elementary school
students. In order to further investigate the efficacy of such course', for
elementary school students, this study was designed to determine the effects
of a short need achievement training course vs. a training course followed
by systematic reinforcement of achievement oriented activities.



Two hypotheses were formulated for the study. Hypothesis 1 predicted
that subjects who received the Need Achievement Training Course would
exhibit more need achieving behavior than control subjects at the termina-
tion of he Need Achievement Training treatment. Hypothesis 2 predicted
that subjects who receiver' systematic reinforcement in addition to the"
Need Achievement Training Coursc would exhibit greater need achieving
and achieving behavior than subjects who received the Nerd Achievement
training course only: who in turn, would exhibit greater need achieving and
achieving behavior than subjects who received no treatment. Null hypothe-
ses were formulated to test the relationship between entry level anxiety and
entry level locus of control and differential effects of experimental condi-
tions.

In order to test the hypotheses, intact groups of approximately ten
students from three fourth and three fifth grade classrooms were assigned
to three experimental conditions: a Nccd Achievement Training treatment,
a systematic reinforcement treatment as a sequel to thc Need Achievement
Training Coursc, and a no treatment condition.

Subjects were tested after the termination of the Nccd Achievement
Training Course and again after the termination of the systematic rein-

n-cement phase of treatment. The dependent variables for the investigation
were need achieving and achieving behavior. Need achieving behavior was
operationalized as scores on a TAT need achievement measure. discrep-
ancy bdwcen actual and estimated scores on an arithmetic test. discrep-
ancy between performance:rid aspiration on a Level of Aspiration test, ,Ind
entotint of persistence time. Achieving behavior was operationalizcd as
improvement in reading, arithmetic. and spelling grades between the sec-
ond and third grading periods.

Analyses of variance and covariance yielded no support for Hypothesis
I. There were no differences between control subjects and subjects who
rcccivcd the training course, on measures'of need achieving behavior ad-
ministered after the termination of the Need Achievement Training
Cou rse.

Ilypothesis 2 rcccivcd partial support frioni one me:istire of need achiev-
ing behavior. At the observation following the systematic reinforcement
_treatment, subjects who received the Need Achievement Training Course
(NATO persisted longer than control subjects. as predicted. However,
subjects who received systematic reinforc,mient in addition to the NATC
did not persist longer than subjects who received the NATC only or sub-
jects who received no treatment. Thcre were no significant differences
among experimental conditions for the other measures of need achieving
and az%ieving behavior.

When the dependent measures were analyzed by entry level anxiety and
entry level locuS of control, analyses of ,:iriance yielded no significant
interactions between experimental conditions and anxiety or experimental
conditions and locus of control. Differences among experimental condi-
tions appeared to be independent of entry levels of anxiety and focus of
control.

Factors which may have contributed to the outcome of thestudy were
discussed, and recommendations were made for forther studies.

Order Nv. 72-1538, 205 pages.

THE EFFECT OF SHORT-TERM COUNSELING AND
TUTORING ON READING ACHIEVEMENT, STUDY SKILLS,
AND PERSONAL ADJUSTMENT

Michael Lynn MAUGHAN, Ed.D.
Utah State Univerlity, 1971

Major Professor: Dr. David R, Stonc

This study was designed to investigate more completely the effects of
counseling and tutoring on reading achievement, study skills, and personal
adjustment within the context of a college reading and study skills pro.
grain. Thc study consisted of three phases which correspond with the three

regular school quarters.
The subjects used in Phase I of this study were 12 college students who

voluntarily registered for a reading and study skills class at Utah Stale
University during the 1969 fall quarter plus 40 students who transferred
into thc class from a remedial study class. In Phase II, there were 45
students who registered for the class plus 6 transfer studcnts from a
remedial study class. In Phase III, 34 studcnts registered for the class and
there were no transfer students.

All students, each c the three quarters. attended the icittlat
and study skill class periods besides either parncipating r
tutoring sessions. Students in Phases I and II were altetrates
either a counseling or tutoring group according to their ranked reatlin.:
scores. They participated.in either five onc hour tutormt: sessions or five
one hour counseling sessions depending on their group plaeemeat. }loss
ever, in Phase III. tutoring was statistically significant in Mitt-easily, inc
speed of reading and outlining. as well as increasing the tplality of outline.

Order No. 72-4765, 117 pages.

DIFFERENCES 11E'l11EEN SELF-PERCEIVED ACADFAIII:
ACHIEVERS AND ACADEMIC NON-ACHIEVERS AND LIE
EFFECTS OF A TREATMENT PROGRAM ON INCREASING
TII LEVEL OF ACIIIVEMNT OF SELF-PERCEIVED
ACADEMIC NON-ACHIEVERS

Geraldine Mac PALKOVITZ, Ph.D.
University of Pittsburgh, 1971

The challenge of helping the poorly achieving student who bac the
ability to achieve at a level significantly above that winch. he petualiy
obtains has not been adequately met. The present study was intended to
augment the current body of knowledge regarding the complex phenome-
non of underachievement and provide some direction for dentin :. with
Non-Achievers effectively.

This study was designed first to demonstrate the usefulness of an ii-
novativc procedure for differentiating between students of comparable abil-
ity who have reached varying levels of academic. achievement. .1 his

procedure for defining Achievers arid Non-Achievers combines subjictive
criteria based on thc individual's internal frame of reference and objective
criteria basedim the external frame of reference of an educational insuni-
tion. Having thus identified two groups of students who are found L l
subjectively and objectively congruent in terms of how they themselves and
their educational institution view ,their academie achievement u was dem-
onstrated that these groups could .,ac described differentially. Grade Point
Average :1. differences in study habns and attitudes, and attitudes toward
and connotations of achievement t clevant concepts were analyzed.i

11

Finally, the effectiveness of a treatment program for selfperceive,.!
Congruent Non-Achievers who were 'dissatisfied with their level of achieve
ment and expressed an interest in participating in a program designed to
increase their level of achievement wa.a.examined. It was demonstrated that
Non-Achievers could learn achievement motivation to the extent that ob-
servable changes in behavior occurred.

Thc findings of the study supported the following conclusions:
1. Non-Achievers and Achievers differ in thc way they experience

themselves and in their attitudes towards themselves. Achievers value
themselves more and sec themselves as more active, potent forces than do
Non-Achievers.

2. A relationship exists between non-achievement and a negative self
concept.

3. A relationship exists between success in personal, social achievement
and academic achievement..Aeademic non-achievement may be viewed as
onc manifestation of a general pattern of non achievement observable in
many areas of life.

4. Non-Achievers who are dif,satistied with their level of achievement
and express a desire to change can learn achievement behavior if they are
encouraged, if they can expe.-ience success arid if they view the goals, to be
achieved as relevant and meaningful to them.

Recommendations for the direction of future research included sugge,-
lions for some focus on follow up studies of Non-Achievers who benefited
from treatment programs, more exploration of the differential effects of
various types of treatment programs, and the development of educatitinal
programs as a means of preventing the.problems of non-achievement by
able students.

Order No. 71-26,170, 119 pages.



A STUDY OF THE EFFEcrs OF DEVELOPMENTAL
GUIDANCE SERVICES ON PEER RELATIONSHIPS AND
ACADEM IC ACHIEVEMENT OF 1:11111 GRADE. STUDENTS

Richard Costella RHODES,
Lolugh University, 1972

This study investigated the effects of developmental guidance services
on fifth grade students as contrasted with fifth grade students who did not
receive ibese services. Specifically, this study was designed to test the
following hypotheses:,

I) There will be significant differences between fifth, grade students
receiving developmental guidance services and fifth grade students
hot ,receiving these services in the positive direction on measured
peer relationships.
Mete will be significant differences bets.. vet: rich grade students
receiving developmental guidance services and fifth grade students'
not receiving these services in the positive direction on measured
academic achievement.. -.l

The primary subjects for this study were fifth grade studentS from two
eienicmar:. schools in the Altoona School District, Altoona, Penniylvania.
One school served as an Experimental School with the other serving as a.
Control School.. A third school, which had an on-going program of devel-
opmental guidance services, was used as a Comparison School. The fifth
grade students in the Experimental.Sehool received a program of develop.
mental guidance services and were randomly assigned by classroom groups
to the two elementary counselors. The treatment was conducted over a six
month period between Oetooer, 1969, and April, 1-970. The fifth grade
students in the Coot ml School did not have access to the counselors nor
to any of the services offered in the developmental gUidance program.

The treatment included a full range of guidance services advocated for
the elementary school. These services included:

Counseling with children, both group and individual on a self,
teacher or parent referral basis, dealing with the child and his

. immeditite concerns and posited within a developmental framework
as advocated by Blocher.
Cinsultation with teachers,.administratorstmo parents, which was
counselor initiated and whiCh was concerned with the child's per.

soeial anti :ieitticruic development.
counselor of all puptOpei.s,-,,iriel and ancillary

v.ee.: s.ithin the se noot to organized theseserviees to be of maxi.
mint '.),enellt for the total development- o( the child.

;.!: tli't I; grlide students were given the "Syrcet,se. Scales of Social Reis-
Cons" (SS:2R) 2rior to and at the.end of the study to assess changes in peer
re::.1:e.r,sitips. The "California Achievement Tests" (CAT), W, X': Series
(E:,:rner.tary Level) were given to the fifth grade students prior :o and at
the end of the study to assess changes in aclideinic achievement. The
Comparison School data were analyzed, supplemental to, but not directly
related to the stated hypotheses.
. The data on peer relationships, as measured by the SSSR, were analyzed
using a two-way analysis of variance. No signific,ihs . differences on peer,
relationships were found bet.veen schools orsex.nontivere there any interac-
tion effects on Achievement-Recognition scale or the Succorance scale. As
;. result o: these analyses, hypothesis one was hot accepted. However, an
analysis ofvariance including the Comparison School revealed it was sig-
nificantlyhigher than the Experimental School and the.Control School on
the Achievement-Recognition scale and the Succornee scale. No signifi
cant differences were found on sex. nor were there any interaction effects.

The data obtained on academic achievement, as measured by the CAT,
were analyzed using a two-way analysis of variance. No significant differ-
ences on academic achievement were found between- schools. or ,sex nor
were there. any interaction effects on an subtext. As a result of these
analyses, hypothesis two was not accepted. Furthermore, an analysis 'in-
cluding the Comparison School revealed no significant differences between
schools or sex nor werethere any interaction effects.

This investigation differed from prior research in elementary school
guidance in that this study attempted to present the full range of develop-
mental guidance servicetto a group of Children, where prior research has
dealt !only .with specific aspects of the program. While the results of the
investigation did not support the expectations, the results with the Compar-
ison School suggests further examination is warranted where programs
have had additional time for implementation and development.
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AN INVESTIGATIO'N OF THE RELATIONSHIP iivrwEEN
ACHIEVENIENT tti ND SELF CONCEPT OF WWI RISE
CONIMUNITY COLLEGE FRESIIMN

Ralph James ANKNBRANII, Ph.D.
St. Louis University, 1971

The present study is concerned with the pr'oblems set the area of tntpnn
ing the education of high risk students who cwtr the conimunt4
The study investigated the effects of t:),:orporat tog a small group personal
growth experience in .1 human ramon . ;lass

The Problem

It was the purpose of thist ou1 y to test the effect of a small group
experience with high risk students in an attempt to see it the e!fotip epert
entre would produce a. einnige in self conceit and academic a:Moe:nem
The investigator nosed three hypotheses whii.M. it teas felt. 10aid test 1 hc

concepts to he studied. These three hypotheses state that sigimieant
enecti would occur in self concept and grade poipt as eras after ,t per.0.1
Of small group eXperienc,... Com part s6ris of self concept tie made on a pr..-
and post-test schedule, with a control group and two es,ertmental groups..
to measure the significance of the exper ;mental con,in Comparisons t.f
grade point average were made at the end of 'One semester.

. Subjects used were entering college freshmen identified as hemg high
academic risks. The forty-five students were randomly selected and twenty
four were in the control group, eleven were in the group structured growl.
and ten were in the leader structured group.

Measures used to test change were a self concept test, the Tennessee Self
Concept Scale, and the first semester grade point average: The statistical
measure employed was the t test.

12

Results

Results of the study were varied and could be identiflec as rite foiioimit.;.
(I) there was little significant difference between he three groups at
pre-test, with most of the difference occurring between the control :lac,
leader structured groups; (2).there was also little significant differenc:! at
the pdst-tesi-between the three groups: (3) the most sigina,:ant :aa:ige.iin
Self concept occurred within the leader structured group; and (4) there
no significant difference in grade point average between the three grouts.

Conclusions

All three groups hadpoor initial self concepts. which t ;tic
theory that academically weak students will also have poor self colic:pt..
At both the pre- and posttest the leader structured group had the highest
self concept. It.also experienced the most change in self voncept during
semester. Although there was no significant difference in semester grade
point average, both experimental groups had averages above a C. while the
control group had an average below a C.

If, as this study suggests, high risk students bring poor self concepts
with them to the community college, it would appear that the initial focus
of remediation needs to be on non-academic factors. The study also sug-
gests that these students may need the intervention of a strong leader to
help them enhance their self concept.
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A s-,.t.i)y 01 ":11E 01."FriE 111:M.. Po'I' NTIAL
SEMINAR ON Till: S LFA(TUALIZATION AND ACADEMIC
ACIllEk'EN1 ENT O1 CC/LIEGE UNDERACHIEVERSEVERS

Floyd Dean INETS11-.:CEN, Ph.D.
Loyola University of Chicago, 1972

nu. purpose of the study was to cletermine the effect of the Human
Potentia: Seminar on tile academic achievement and self-actualization of
college in.;deraellievers. The Iluman Potential Seminar is a group counsel-
ing technique based on positive and humanistic theories of personality.
Aeadenne achievement was measured by grade point- average and self:
actualization by the twelve scales of the Personal Orientation Inventory.
Underachievers were identified on the basis of the discrepancy between
predicted achievement as determined by Scholastic Aptitude Test spores
and actual achievement as determined by grade Point average

Eighty, underachievers were identified in the sophomore, junior and
senior classes of Roberts Wesleyan College. Thirty-nine volunteered to
participate in Human Potential Seminars during the winter term of the
1970-71 school year., The thirty-nine. underachievers were assigned ran-
domly to one of three groups. Group.A consisted of underachievers placed
in one of two timan Potential Seminars including achievers. Group B was

Ilutinin Potential Seminar of underachievers only. Group C was a control
gloup that consisted of underachievers who participated only on pre and
post counseling testing. The achievers were volunteers from the Dean's List
and the Student Senate. They were assigned randornlyto one of the two
Human Potential Seminars containing the underachievers of Group A.
There were 20 achievers in all. Twenty-six of the thirty -nine underachievers
comnicted the Seminars and beearne. the subjects of this study.

The subjects in" the experimental groups attended one of three Human
Potential Seminars during the 1970-71 winter term at Roberts Wesleyan
College. The groups met weekly for 50 minutes for 11 weeks during the
term. Positive techniques designed to promote self-actualization were uti-
lized in the weekly sessions.

It was hypothesized that underachievers in groups with achievers
',,ould show greater gains in academic achievement and self-actualization
than underachievers in the group of underaChievers only or the. control
zroup. %vas also hypothesized that the underachieVers in the zrdup of
at:de:achievers only would show greater Inprovement in academic

aad sclf-Lctualization than the underachievers in the control
hypotheses were formulated, from the above re

se:- rch

Pre; es:-postics: sent es cm graae point average ,ne twelve.scaies
: the l'e:'sonal 0:icntatitm inventory were determir.:zd for each subject.

The : for.the si,;nifieance of the difference between -the means of .;
...ticorrelaied groups seat applied to the gain scores of the three groups.
There were significant differences at the .05 level of confidence on three of
the P01 scales: Self-Regard, Feeling Reactivity and Capacity for Intimate.
Contact. However, with thirty-nine hypotheses these differences could be
due to chance. There were no significant differences in .grade point average
or the other scales of the Personal Orientation Inventory.
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'HIE EFFECTS OF COUNSELING ON SELF- CONCEPT AND
. 'ACADEMIC ACHIEVEMENT OF DISADVANTAGED

DROP-OUTS

Cathryn Thomas MASON, Ph.D.
St. Louis University, 1972

An assessment was made of the effects of a special type of counseling
on the self-concept and academic achievement of disadvantaged re-entry
students enrolled in an Adult Education Program, East Saint Louis, Illi-
nois. The study consisted (Van experimental group of twenty students and
a control group of twenty students, randomly selected.

Many disadvantaged drop-outs develop a negMive self- concept toward
themselves and their school. These negative concepts often manifest them-
selves in poor academic achievement. The hypothesis of this study was that
a special counseling service, designed to assist the students in bridging the
gap from their- disadvantaged .backgrounds to the relatively foreign de-
mands bf the 'classroom, would be a significant variable in raising the
self-concept and academic achievement of the students exposed. to it, as
assessed by, pre-post-testing using appropriate instruments.

13

A pre - posttest is as used. with ,me esps.cti.c.u.d
control group. Tlx were .idmintstered
Test. Reading and Maihenrai Sul,sections, the To:
ally, and a self ancept scale..4s 1 Sec Mc. St .:2,e1;::.
test used to analyze the differences in the mean gain made in the test
by the two groups IA the ;ix months' period The ..ceeptable
significance Was set at the .16 level.

Analysis of the icst data suggested that the nun lo,;,ottiesis- no1 ire
rejected. NO statistically Signiticiiiit difference was fount between the exper-
imental and ci1iitre4i7sttiops in the areas 61 otathematies. ..;.o
personality to-.71town by standardized testing instruments. Only to the
of self-concept was there statistical evidence in support of th& researc.:
hypothesis which stated that special counselittr, would be a significant
variable in the change toward a more..positi:c_self-csnicept.-

It was, theectOre, concluded from this study that in the realm of sell-
concept Ilic mill hypothesis was rejected aunt the research hypothesis that
special counseling was a significant variable in raising, the self-concept or
the students was accepted.

.
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COMPARATIVE EFFECTS OF GROUP ENCOUNTER, GROUP
COUNSELING AND STUDY SKILLS INSTRUCTION ON
ACADEMIC PERFORMANCE OF UNDERACHIEVING
COLLEGE STUDENTS

Patricia Amyett STONE, Ed.D.
University of South Dakota, 1972

Director: Professor Leo M-Harvill,

Purposes and Procedures of the Study

The purpose of this investigation was to determine the relative effects
of group encounter, group counseling and study skills instruction on the
subsequent academic performance and self-attitudes of underachieving col-
lege freshmen.

Stratified random samples were drawn from the total population of
freshrhan students at,The University of South Dakota who earned less than
a 2.00 grade point average during the fall semester, 1972. These stratified
samples contained a balance of males and females, as well as probation and
non-probation;students.

Students were invited to participate in the twelve-hour voluntary pro-
gram in a letter from the Dean of the College of Arts and Sciences.

Leaders-for the study skills instruction and group counseling treatments
were from the population of doctoral candidates in educational psychology
and guidance at the university, while.the leaders for the encounter group
experience were from. the population of doctoral candidates in clinical
psychology at the, university. Each treatment group had two leaders:.

Considerable difficulty was experienced in obtaining enough students
willing to take part in the study skills instruction treatment. After initially
volunteering, large numbers declined to participate when told study skills
would .be involved. After exhausting the population of students eligible for
that treatment (901, the; treatment was abandoned_

A. full complement of ten students' participated in the six twil-liour
group counseling sessions. Participants Suit encounter grimy elected t, I
dk'coMinue the experience alter one six -hour. session. A voluntary control
group was formed of those who volunteered for treatrnent, but who did Mu
appear. A random control group was formed when;the initial samples were
drawn. These students-received no treatment.

The main criterion measure was the spring semester, 1972. grade point
average, while the fall semester grade point average served as the covariate
In addition, several scales of the Self-Attitudes Inventory were utilized as
criterion measures (perceived abilities; wished-for abilities; perceived char-
acteristics; wished-for. characteristics; and the discrepancy, scales for per-
ceived abilities and wishedfor abilities and for perceived characteristics
and wished-for .eharacteristies).,All participants completed the question-
naire during the week of March 20 24.

The. experimental design used was a posttest -only controtgrOup form.
Statistical analysis for_the criterion measure of grade point average was a
one-way analysis of covariance. Analysis of:the Self-Attitudes Inventory



was carried out through the use of one-way analyses of vat lance on the
prexiously. Mentioned scales of the inventory.

To assure that the group counseling and encounter group treatments .
did 110l. ov.erlap, taped segments of the experiences were judged.

Pearlton correlations were utilized to determine inter-judge reliability.
o assure that the two experiences were not related, a chi-square test of

independence was performed.

I:ndmiic of the Study

Rolilts were: (1) ThereWere no statistically significant differences
among the four groups on the criterion measure of spring semester, 1972,
grade point averages. (2) A statistically significant difference was found to
exist -for those exposed to the group counseling treatment as opposed to
those in the randoM control group on the perceived abilities kale of the
`..!!.Attitudes Inventory. No other pairs were found to be statistically
sig.tific ;nit. (3) No significant differences existed among the four groups on
the following scales of. the Self-Attitudes Inventory: wished-for abilities,
red characteristics, wished-for characteristics, discrepancy between
rerceied and wished-for abilities, discrepancy between perceived and
.vislied-for characteristics.

It was concluded that: (I )Freshman underachievers who participate in
a %ilium:try group counseling experience for twelve hours do have a signifi-
cantly more positive view of their perceived abilities, as opposed to a group
v..ito received no treatment and did not Volunteer for one. (2) Study skills.
it's:ruction was not Viewed by students in this population as the type of.
treatment that would be of help to them. Further research is needed to
substantiate whether this was peculiar to this population, or more generally
applicable. (3) As the encounter group experience was terminated by the
participants after only one hailer the treatment, further research is needed
to determine its impact.
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Al INVESTIGATION OF THE RELATION BETWEEN
ACADEMIC AND NON-ACADEMIC ACHIEVEMENT AND SELF
CONCEPT OF DISADVANTAGED HIGH SCHOOL-STUDENTS

Edward Eugene CLOSSON,-Ph.D.
St. Louis University,. i972 L

The present study is concerned with.the problems in the area of improv-
ing the education of disadvantaged students in the public high school. The
study investigated the effects of incorporating an open classroom experi-
ence in a special treatment program.

The Problem

It was the purpose of this study to test the effect of an open classroom
experience with disadvantaged students in an attempt to see if the open
classroom would produce a change in self concept and academic and
non-academic achievement. The investigator posed seven hypotheses
which would test the concepts to be studiedrTheie seven hypotheses state
that positive significant differericeS would :..ear. in .self concept, school
attitudes, grade point average, attendance,' employment, and drop-out rate
after a period of open classroom experience. Comparisons' of self concept
were made on a pre- to 11M-test schedule, with an experimental and control
group, to measure the significance of the experimental conditions. Compar-
isons of the remaining variables were made at the end of one semester.

Subjects used were high school students, 16 years of age and older,
identified as being disadvantaged. Sixty students were randomly chosen
from the one hundred and twenty identified, and placed in the experimental
group. The remaining sixty students not selected for the treatment com-
prise the control group.

Measures used to test change were a self concept test, the Tennessee Self
Concept Seale; a school attitude questionnaire; the first semester grade
joint average; attendance, employment and drop-out record of each stu-
dent. The statistical measures employed were the t lest, chi square analysis,
and tests of independent proportion.

Results

Results of the data indicated that (1) there were significant differences
in the pre- to post-test measure within the experimental group (2) there was
no nrc- to tint -test difference in the control grouts. (3) differences in school
attitudes were significant, (4) there.were no differences on GPA and atten-
dance, (5) there were high significant differences in employment and drop-
mit rate favoring the experimental group.

Conclusions

Both groups had poor initial self concepts, which supports the theory
that disadvantaged students will also have poor self con,.ers. The experi
mental group experienced significant gain in self concept o%er the per:od
of the study while the control -group showed no change No slEnifi,:an!
changes occured..on GPA or attendance although differences were found
between the groups on-school attitudes. Very significant d:fferenees were
found On employment and drop out rate. Experimental students acquired
proportionally more jobs and dropped out less than did students in the
control group.

If, as this study suggests, disadvantaged high school students 'ha ve poor
self concepts, it would appear that the initial focus of remediation needs to
be on non-academic factors. The study also suggests that these students
may need the experience of an open classroom treatment, to help them
enhance their self concept.

A STUDY OF THE EFFECTIVENESS OF TWO PROCEDURES
pi, COUNSELING WITII SMALL GROUPS OF
UNDERACHIEVERS WIT11 AVERAGE INTELLIGENCE IN THE
EIGHTH AND NINTH GRADES

Dale Allen SHANNON, Ph.D.
St. Louis University, 1971

This investigation was conducted to ascertain whether different ap-
proaches to group counseling had significantly different effects on average
ability, underachieving eighth and ninth grade students. The procedures
included behavioral group counseling stressing operant learning techniques
and social psychological group counseling stressing therapeutic techniques

Specifically, the investigation was conducted to answer the questions
whether significant statistical differences- existed after group counseling
between the mean scores of the experimental method groups and control
group, and between experimental sub-groups and control subgroups of
boys, and between eXoeriment al sub-groups and control sub-groups of girls
on personal, social, and total adjustment scales of the California Test of
Personality (CTP), on the Brown-Holtzman Survey of Study llahtts
(SSHA), on teacher rz"ngs as measured by:Jhe..Ratirig Scale of Pupil
Adjustment (RSPA), and on grade point averages (GPA).

The subjects in the investigation were 15 boys and 15 girls selected from
a largely middle elits;tiburbon community school in the .mid-west with
!Qs of between 90 and 110 as measured by the Lorge-Thorndike Test of
Intelligence and an overall 'GPA of 1.70 or below for three semesters
precedino he investigation. Five boys and five girls were randomly assigned
to each method group and the control group. For statistical purposes the
boys and girls of each group represented the sub-groups.

The experimental groups met for 14 weeks during a 50 minute period
each week. The control group received no experimental treatment.

An analysis of variancelof the differences betWeen the means revealed
no statistical .differencO between the experimental groups and control.
groups; however certain consistent patterns were revealed by recording the
differenCes between the means. The behavioral method group and behav-
ioral sub-groups showed consistently more gains than the other experimen:
la! and control groups on teacher ratings as measured by the RSPA. The
behavioral method group and behavioral male sub-group howed more
gains than the other experimental groups and control groups on GPA. The
Adlerian male sub-group showed consistently more gains than the other
experimental and control groups on CTP measures. Although the consis-
tent trends did not support the hypotheses, the results were cneouragmg
enough to suggest further investigation of the two approacheS employed in
the study. .

. .

Based upon the findings, the following recommendations were sug-
gested for future investigations:

I. Preliminary screening of subjects to determine their readiness for
-group counseling.

2. Investigations to determine the differential effects of the two ap-
proaches on adolescents with different rather than similar adjustment lev-
els.

3. An experimental design to include allotted time fur working with
teachers of experimental subjects.

4. Increase the length of the experimental peritid to a period longer
than fourteen weeks and/or increase the number of sessions per week 4.
more than .one session per week.

5. Increase the experimental group size to more than 10 subjects per
group to determine if increasing the size of the group could be a factor in
obtaining more significant positive results.
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